A

(O

University of Qom

Faculty of Literature and Humanities

Research In Instructional Methods

Online ISSN:2981-1074

Homepage: https://jlib.ut.ac.ir/

Comparing the effectiveness of Lazarus Multimodal Therapy and Seligman's training
based on the flourishing on the academic engagement in female adolescents with

Hamila Hadian®

learned helplessness

, Zahra Tanha®®"" Saba Hasanvandi®

1. Department of psychology, Ar, C., Islamic Azad University, Arak, Iran.
2. Corresponding Author, Department of educational and psychological services, Khor. C., Islamic Azad University, Khoramabad, Iran.

Zahratanha_1364@iau.ac.ir

3. Assistant prof, Department of Psychology Education and Counseling, Farhangian University, Tehran, Iran.

Article Info

ABSTRACT

Article type:
Research Article

Article history:

Received 2025/04/22
Received in revised form
2025/09/19

Accepted 2025/09/27
Published online

Keywords:

Lazarus multimodal therapy,
Seligman's training based on
the flourishing, academic
engagement, learned
helplessness.

Obstacles and challenges facing school-age children and adolescents may be associated
with unsuccessful experiences and lead to negative attitudes in them. One of these factors
is learned helplessness, which, according to previous research, can have negative effects
on students' academic engagement. Accordingly, the present study was conducted with
the aim of comparing the effectiveness of Lazarus Multimodal Therapy and Seligman's
training based on the flourishing on the academic engagement of students with learned
helplessness. The present study was a quasi-experimental study with a pre-test-post-test
design and a control group and a two-month follow-up. The statistical population of the
study was all female students suffering from learned helplessness in the first year of
secondary school in Khorramabad city, of which 45 were selected through purposive
sampling and randomly assigned to two experimental groups and a control group. The
first experimental group underwent Lazarus multimodal therapy, and the second
experimental group received Seligman's training based on the flourishing. The control
group did not receive any intervention. Also, the subjects answered the Quinles and
Nilsson (1988) learned helplessness questionnaire and the Schaufeli et al (2002)
academic engagement questionnaire. Data analysis was performed using multivariate
analysis of covariance and analysis of variance with repeated measures. The research
findings showed that the difference in the mean of the academic engagement variable
between the two experimental groups and the control group was significant (P<0.05) and
the effect of Lazarus multimodal therapy intervention in improving the academic
engagement of students with learned helplessness was greater than Seligman's training
based on the flourishing. Considering the significant role of the difference in the mean
of the academic engagement variable between the two groups under training and the
effect of Lazarus multimodal therapy intervention in improving the academic
engagement of students with learned helplessness, it is suggested that the educational
package of the effectiveness of Lazarus multimodal therapy intervention be applied to
students with learned helplessness and interventions be made to improve their academic
well-being.
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| Comparing the effectiveness of Lazarus Multimodal Therapy and Seligman's training based on the flourishing on the academic
engagement in female adolescents with learned helplessness

Introduction

Neglecting the psychological needs of students can lead to a range of emotional disturbances, including
anxiety, depression, shame, guilt, academic failure, school avoidance, suicidal ideation, and delinquency
(Weiner, 2014; Filippello et al., 2019). In educational contexts, students who believe they are incapable of
changing adverse conditions may develop learned helplessness—a state in which effort is perceived as
unrelated to progress or success (Dweck & Goetz, 2018; Igundunass & Ibidapo, 2019). This condition
activates fear-related mechanisms, impairs cognitive performance (Elmer et al., 2019), and significantly

diminishes academic engagement (Cho, 2020; Liue et al., 2024) .

Academic engagement refers to the energy and effectiveness learners invest in their educational tasks and
comprises three dimensions: vigor, dedication, and absorption (Schaufeli et al., 2002). Vigor reflects high
levels of energy and mental resilience; dedication encompasses feelings of significance, enthusiasm, pride,
and inspiration; and absorption denotes deep immersion and concentration in academic activities (Rashid
& Asghar, 2016). To address the decline in academic engagement among students exhibiting signs of
learned helplessness, two promising educational interventions are explored: Seligman's training based on
the flourishing and Lazarus’s multimodal therapy .

Seligman's PERMA model (2011) conceptualizes well-being through five components—Positive Emotion
(P), Engagement (E), Relationships (R), Meaning (M), and Accomplishment (A)—which collectively
foster self-actualization and resilience (Doo & Kim, 2024). Lazarus’s multimodal therapy, on the other
hand, is a holistic and systematic psychotherapeutic approach that integrates cognitive-behavioral
techniques with other modalities to promote sustainable psychological change (Palmer, 2000; Colledge &
Colledge, 2002). This method emphasizes emotional regulation, positive self-perception, assertiveness,
and improved social relationships, all of which have been shown to enhance academic engagement (Bjorck
Thurman, 2007; Ankasirisam, 2025; Al-Dokhni et al., 2024). This study aims to compare the effectiveness
of Lazarus’s multimodal therapy and Seligman's self-actualization-based training in enhancing academic
engagement among students experiencing learned helplessness.

Method

The present study employed a quasi-experimental design with a pre-test—post-test and control group. The
statistical population included all female middle school students in Khorramabad during the 2024-2025
academic year, totaling 37,726 individuals. The study sample was selected from students with academic
failure who were referred to counseling centers of the Department of Education in Khorramabad. Based
on the results of the Learned Helplessness Questionnaire by Quinless and Nelson (1988), students
diagnosed with learned helplessness were identified. Since the researcher sought to study a specific
population, purposive sampling was used. A sample size of 45 students was determined (15 in
experimental group 1, 15 in experimental group 2, and 15 in the control group). After obtaining the
required permissions, students willing to participate were asked to complete the study questionnaires. The
45 students were then randomly assigned to experimental and control groups. The first experimental group
received Multimodal Therapy based on Lazarus’ model in 10 weekly sessions (60 minutes each), while
the second experimental group received Seligman's training based on the flourishing in 12 weekly sessions
(60 minutes each). The control group did not receive any intervention. Participants completed the
Academic Engagement Questionnaire developed by Schaufeli et al. (2002) at both pre-test and post-test
stages. For descriptive analysis, mean and standard deviation indices were used, and for inferential
analysis, after testing the assumptions, multivariate analysis of covariance (MANCOVA) and repeated
measures ANOVA were employed. Considering the research design, the limited number of participants,
and to increase test power, the significance level was set at o = 0.05 .



Findings

The results revealed significant differences across the three measurement stages (pre-test, post-test, and
follow-up) in the dependent variable and its components. Post-hoc Bonferroni tests were used to explore
these differences. Furthermore, a significant interaction was observed between time and group (p < 0.01),
indicating that changes across the three stages differed among the intervention and control groups.
Examination of F-values and significance levels showed that there were significant differences between
the experimental and control groups in academic engagement and its components. No significant
differences were found between the groups in the pre-test (p > 0.05); however, significant differences
emerged in the post-test and follow-up phases. Comparison of group means indicated that both
interventions increased academic engagement and its components, with Multimodal Therapy

demonstrating greater effectiveness.

Discussion

One key finding was that Seligman's training based on the flourishing significantly improved academic
engagement among students with learned helplessness. According to Seligman (1975), individuals
exposed to uncontrollable aversive conditions learn that no action can alter or eliminate such conditions,
leading them to abandon effort and display symptoms of depression. Depression, in turn, results in a lack
of motivation and diminished enthusiasm for tasks, accompanied by negative emotions. Seligman's
training based on the flourishing, grounded in positive psychology, emphasizes positive emotions and
enhances well-being (Seligman, 2018). As Seligman (2011) highlighted, schools often fail to prepare
students to flourish and live happily, despite well-being being a fundamental life goal. Positive education
has thus been suggested as a pathway to enhancing motivation, personal growth, and academic
engagement. Flourishing represents high levels of well-being and psychological health, with evidence
suggesting that individuals with higher levels of flourishing also experience greater social, emotional, and
psychological well-being (Schotanus-Dijkstra et al., 2016). Accordingly, this intervention, by promoting
well-being, can effectively reduce risk factors such as learned helplessness and thereby improve academic

engagement.

Another finding was that Lazarus’ Multimodal Therapy had a significant effect on academic engagement.
According to Lazarus, emotions such as anxiety, regret, despair, anger, and guilt cannot be directly
modified but can be influenced through changes in cognition and other personality dimensions (Ghanbari
et al., 2022). In the present study, participants were trained to identify rational and irrational thoughts,
focus on emotions, generate positive imagery, express emotions appropriately, and build constructive
interpersonal relationships using a multimodal framework. This approach enabled participants to
strengthen their perception of success, thereby increasing academic engagement and reducing symptoms
of learned helplessness. This study, like others, had limitations. The research was restricted to female
middle school students in Khoramabad, which limits generalizability. Uncontrolled variables such as
intelligence, socioeconomic status, and environmental or social factors may also have influenced academic
engagement. Furthermore, purposive sampling restricted the external validity of the findings. Future
studies should therefore replicate this research in other cities and among male students while controlling
for the above-mentioned factors. Practical Implications: Considering the positive effects of both
interventions, it is recommended that Lazarus’ Multimodal Therapy and Seligman’s Self-Actualization
training be implemented as educational and therapeutic programs for students with learned helplessness..
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