AP

(O

University of Qom

Faculty of Literature and Humanities

Research In Instructional Methods

Online ISSN:2981-1074

Homepage: https://jlib.ut.ac.ir/

The Impact of Flow Experience on Perceived Socio-Emotional Competence
and Academic Well-being: Analyzing the Mediating Role of Mindfulness

Aleme Keikha''"', and Sedighe Narouei

1. Corresponding author, Associate Professor, Department of Educational Management, Faculty of Education & Psychology, University of
Sistan and Baluchestan, Zahedan, Iran. E-mail: Aleme.Keikha@entp.usb.ac.ir

2. M.A. in Educational
S.naroui2020@gmail.com.

Management,

Sistan and Baluchestan Provincial Education Organization, Zahedan, Iran. E-mail:

Article Info

ABSTRACT

Article type:
Research Atrticle

Article history:

Received 2025-05-17
Received in revised form
2025-06-10

Accepted 2025-07-17
Published online 2026-01-26

Keywords:

flow experience, perceived
social-emotional
competence, academic well-
being, mindfulness.

In recent years, concepts such as flow experience, mindfulness, and academic well-being
have garnered increasing attention from researchers in educational sciences and
psychology as key factors in students’ psychological and social development. In this
context, the present study aimed to investigate the effect of flow experience on perceived
social-emotional competence and academic well-being, with mindfulness serving as a
mediating role among high school students in Zahedan. This research, in terms of
purpose, is applied, and in terms of methodology, is descriptive-survey based on a
structural equation modeling (SEM) approach. The statistical population consisted of all
students in the second level of secondary school in District 2 of Zahedan, totaling 1,500
individuals. According to Krejcie and Morgan’s table (1971), a sample size of 306
students was determined using stratified random sampling. Data were collected using
the Flow State Scale (Jackson & Marsh, 1996), the Academic Well-being Questionnaire
(Touminen-Soini et al., 2012), the Perceived Social-Emotional Competence Scale
(Boyatzis, 2005), and the Mindfulness Questionnaire (Baer., 2003). The validity and
reliability of the instruments were confirmed. Data analysis was conducted at both
descriptive and inferential levels using the Pearson correlation coefficient and structural
equation modeling via SPSS version 23 and LISREL version 8.8. The results indicated
that flow experience had a significant and positive effect on social-emotional
competence (p = 0.22, P < 0.05), mindfulness (f = 0.88, P < 0.05), and academic well-
being (B = 0.68, P <0.05). Furthermore, flow experience significantly influenced social-
emotional competence (f = 0.44, P < 0.05) and academic well-being (3 =0.17, P <0.05)
through the mediating role of mindfulness. A significant positive relationship was also
observed between mindfulness and academic well-being (f = 0.20, P < 0.05). These
findings underscore the importance of flow experience and mindfulness in enhancing
students’ perceived social-emotional competence and academic well-being. The results
may inform the development of effective educational and psychological interventions
for adolescents.
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Introduction

In recent years, increasing attention has been paid to academic well-being as a key component of students'
educational success and mental health. This construct encompasses students’ positive subjective
experiences in learning, schooling, and interaction with the school environment. Among the contributing
factors, socio-emotional competence, intrinsic motivation, and a positive self-perception play significant
roles in enhancing academic well-being. One emerging construct that can contribute to this process is the
experience of flow—a state of deep engagement and immersion in an activity, characterized by intrinsic
enjoyment and a diminished sense of time. Research has shown that flow is positively associated with
greater motivation and academic engagement. In this context, mindfulness as a cognitive-emotional
capacity may act as a mediating mechanism linking flow to academic well-being. Examining these
relationships can inform the development of effective educational interventions aimed at improving
students’ mental health and academic performance.

Method

This research, in terms of purpose, is applied, and in terms of methodology, is descriptive-survey based on
a structural equation modeling (SEM) approach. The statistical population consisted of all students in the
second level of secondary school in District 2 of Zahedan, totaling 1,500 individuals. According to Krejcie
and Morgan’s table (1971), a sample size of 306 students was determined using stratified random
sampling. Data were collected using the Flow State Scale by Jackson and Marsh (1996), the Academic
Well-being Questionnaire by Touminen-Soini et al. (2012), the Perceived Social-Emotional Competence
Scale by Boyatzis (2005), and the Mindfulness Questionnaire by Baer (2003). The validity and reliability
of the instruments were confirmed. Data analysis was conducted at both descriptive and inferential levels
using the Pearson correlation coefficient and structural equation modeling via SPSS version 23 and
LISREL version 8.8.

Results

Findings from the structural equation modeling (SEM) analysis revealed that the experience of flow had a
significant and direct effect on mindfulness (B = 0.88), socio-emotional competence (B = 0.22), and
academic well-being (B = 0.68). Additionally, mindfulness showed a direct impact on both socio-emotional
competence (p = 0.51) and academic well-being (f = 0.20). The mediating role of mindfulness in the
relationship between flow and socio-emotional competence (B = 0.44), as well as between flow and
academic well-being (B = 0.17), was also confirmed. The model fit indices (RMSEA = 0.073, CF1=0.95,

GF1=0.99, etc.) all indicated an acceptable fit of the proposed model.

Therefore, it can be concluded that the experience of flow exerts a meaningful impact on enhancing
socio-emotional competence and academic well-being both directly and indirectly through the
enhancement of mindfulness. Path analysis results showed that flow had the strongest direct effect on
mindfulness (§ = 0.88), which aligns with the intrinsic nature of flow as an engaging and focused state of
mind. Furthermore, the positive influence of flow on socio-emotional competence (f =0.22) and academic
well-being (B = 0.68) supports the theory that flow-oriented learning environments can foster holistic
student development.

At the level of indirect effects, mindfulness was identified as a key mediating mechanism. It played
a substantial role in explaining the relationship between flow and socio-emotional competence (p = 0.44)
as well as academic well-being ( = 0.17). These findings are consistent with recent theoretical models in
the field of positive psychology, indicating that optimal experiences, such as flow, through enhancing
moment-to-moment awareness and emotional regulation, can lead to various positive psychological

outcomes.
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Conclusions

The present study highlights the pivotal role of flow experience in fostering students’ socio-emotional
competence and academic well-being, both directly and indirectly through the mediating effect of
mindfulness. The findings emphasize that when students engage deeply in learning activities—
experiencing intrinsic motivation, enjoyment, and focused attention—they are more likely to develop a
stronger sense of mindfulness. This enhanced mindfulness, in turn, contributes significantly to their
emotional regulation, interpersonal skills, and overall psychological well-being in academic contexts. The
results underscore the importance of designing educational environments that facilitate flow experiences
and promote mindfulness practices, as these elements collectively support holistic student development.
These insights align with the broader framework of positive psychology and offer practical implications
for educators, school counselors, and curriculum designers aiming to improve educational outcomes
through well-being-centered interventions.
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